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Individuals with Disabilities Education Act (IDEA)
The primary purpose of IDEA is to ensure that all children with disabilities receive a free and  
appropriate public education (FAPE), including special education and related services “designed to 
meet their unique needs and prepare them for further education, employment, and independent 
living.”   20 U.S.C. 1400(d)

What is the Child Find Mandate Within IDEA? 
IDEA includes the Child Find mandate that requires all school districts to identify, locate and 
evaluate all children with disabilities, regardless of the severity of their disabilities. This obligation 
to identify all children who may need special education services exists even if the school is not 
providing special education services to the child.  Sec.300.111



IDEA Child Find Mandate
IDEA requires all states to develop and implement a practical method of determining which children 
with disabilities are receiving special education and related services and which children are not.  
20 U.S.C. 1412(a)(3)

Child Find Eligibility 
• All children with disabilities from birth through age 21
• Reside within a state
• Attend public or private schools
• Highly mobile, migrant, homeless, wards of the state
• Includes children who receive passing grades and are advancing from grade to grade

                                                                                                                           34 CFR 300.111(c)
Affirmative Duty Triggers: 
School district suspicion, parent and public agency requests, care and treatment screening



 IDEA Part B - Funding
The greatest share of IDEA funding comes from Part B 

Section 611 which provides grants to states to meet the 
education needs of children with disabilities in K-12.



IDEA Determination and Eligibility
The statutes and regulations do not establish a deadline for identifying and evaluating children who 
are suspected of having a qualifying disability.  If school employees know or have reason to  
suspect that a child has a disability, however, these school employees have an affirmative duty to 
act on the child’s behalf. If they fail to do so, they have defaulted in their obligation to identify, 
locate and evaluate children with disabilities who need individualized special education programs. 
A child with a disability is not automatically eligible for special education and related services  
under IDEA.  To be eligible for a free appropriate public education under the IDEA, a child must 
meet two criteria:

• The child must have a disability and “by reason thereof, 
needs special education and related services.”  

• Courts have held that the child’s disability must 
“adversely affect” educational performance.



Multidisciplinary Team (MDT)/Child Study Team (CST)
A Child Study Team (CST) is a multidisciplinary group of professionals employed by schools or districts 
to provide parents and teachers with academic and related services. The role of the CST is to provide 
information, consultation, and evaluation for students who are referred for difficulties, as well as to 
make decisions about eligibility for special education. 

Who is required to be present at the Child Study Team meeting that 
determines initial eligibility and need for special education services?

• The parent(s) of the student
• The student (when appropriate) 
• An administrative representative or designee 
• A general education teacher if the student is/may be participating in general education 

environment 
• At least one special education teacher or, if appropriate, special education provider
• At least one teacher or other specialist with knowledge in the area of suspected disability 

(this individual may already be a member of the team)
• Individuals who have knowledge or special expertise regarding the student



Process of Evaluation for LD in Reading/Dyslexia
1. Family history including student’s health and developmental history, family history 

of reading difficulties
2. School records and test scores (as far back as possible) and measures of current 

reading levels 
3. Formal evaluation - Qualified and trained professional that administers a battery 

of valid and reliable normed tests. While there is no specific battery of tests, the 
tests must accurately measure the child’s performance in a way that will address 
the referral questions
• IQ testing - verbal and non-verbal, logical/mathematical, memory, 

processing speed
• Achievement - specific language skills related to reading, writing, 

verbal expression, and math





Process of Evaluation for LD in Reading/Dyslexia
Specific evaluation for dyslexia to include: 

• Phonological awareness
• Single word decoding
• Reading comprehension
• Spelling
• Written expression/comprehension and handwriting
• Differential/coexisting conditions — attention, affective (anxiety, depression), 

auditory processing, developmental disorders



Myth: 
Students must receive RTI before further testing
Depending on the nature of the suspected disability, a request by 
parents, teachers, etc., RTI may or may not be recommended.  
Either way, RTI should never be used as a reason to delay
additional testing, also called “waiting to fail.”



If a child with a disability does not need “special 
education and related services,” the child will 
not be eligible under IDEA but may be eligible 
for accommodations and protections under 
Section 504 of the Rehabilitation Act.



Section 504 of the Rehabilitation Act
Federal civil rights law that prohibits discrimination against students with 
disabilities, including students with learning, attention, and medical issues 
who meet certain criteria. A 504 Plan typically provides accommodations, 
modifications, and other services that allow students to learn and 
participate in the general education curriculum by removing the barriers to 
learning that exist due to their impairment.



Sample 504 Plan





Section 504 of the Rehabilitation Act
To be protected under Section 504, a student must be determined to: (1) have 
a physical or mental impairment that substantially limits one or more major 
life activities; or (2) have a record of such an impairment; or (3) be regarded as 
having such an impairment.



Section 504 of the Rehabilitation Act
Serving students with dyslexia on 504 plans  

• does not require a diagnosis
• should be in writing 
• Contains accommodations/modifications that address the impairment



Section 504 of the Rehabilitation Act
Section 504 requires that school districts provide a free appropriate public education (FAPE) to  
qualified students in their jurisdictions who have a physical or mental impairment that substantially 
limits one or more major life activities.
The Section 504 regulatory provision  at 34 C.F.R. 104.3(j)(2)(i) defines a physical or mental  
impairment as any physiological disorder or condition..., emotional or mental illness, and specific 
learning disabilities.
Major life activities, as defined in the Section 504 regulations at 34 C.F.R. 104.3(j)(2)(ii), include 
functions such as caring for one’s self, performing manual tasks, walking, seeing, hearing, speaking, 
breathing, learning, and working. 



Evaluation and Eligibility for a 504 Plan
Multidisciplinary Committee - Child Study Team
The amount of information required is determined by the multidisciplinary committee gathered 
to evaluate the student. The committee should include persons knowledgeable about the student, 
the meaning of the evaluation data, and the placement options. The committee members must 
determine if they have enough information to make a knowledgeable decision as to whether or 
not the student has a disability. The Section 504 regulatory provision at 34 C.F.R. 104.35(c) requires 
that school districts draw from a variety of sources in the evaluation process so that the possibility 
of error is minimized. The information obtained from all such sources must be documented and 
all significant factors related to the student’s learning process must be considered. These sources 
and factors may include aptitude and achievement tests, teacher recommendations, physical 
condition, social and cultural background, and adaptive behavior.



Evaluation and Eligibility for a 504 Plan
Does not require a diagnosis of dyslexia
Recipient school districts must establish standards and procedures for initial evaluations and 
periodic re-evaluations of students who need or are believed to need special education and/or 
related services because of disability. The Section 504 regulatory provision at 34 C.F.R. 104.35(b) 
requires school districts to individually evaluate a student before classifying the student as having 
a disability or providing the student with special education. Tests used for this purpose must be 
selected and administered so as best to ensure that the test results accurately reflect the student’s 
aptitude or achievement or other factor being measured rather than reflect the student’s disability, 
except where those are the factors being measured. Section 504 also requires that tests and other 
evaluation materials include those tailored to evaluate the specific areas of educational need and 
not merely those designed to provide a single intelligence quotient.





http://commoncoretools.me/wp-content/uploads/2012/03/high-school-units-all-03feb12.pdf 

Scope & Sequence 
examples

Mathematics

Grades 9 - 11

http://commoncoretools.me/wp-content/uploads/2012/03/high-school-units-all-03feb12.pdf  


9th Grade Course 
Overview for 1st Semester
Reading and Writing assignments 
with options and accommodations  



Technology Options





Mercury Reader - eliminates ads and visual distractions

Science Daily article online
Same Science Daily article 

in Mercury Reader



Strategies for Organization
All work is 3 hole punched.
Divided by sections (can use colored paper as section dividers with the topic in 
writing). Contains all templates, graphic organizers, rubrics, and completed work.
Students can use these materials for review or as reference when completing 
assignments/assessments.
Can also use this as a portfolio for students with IEP with modified curricula.
These items never leave the room.



One homework folder for 
all work from any class.

Meant to go home  
every day and return 
every morning.



“Chunking” Assignments and Projects



Notes and Notetaking
Accommodations



Notes provided to student



Vocabulary Strategies





Etymology (Word Origin) Strategies





504 Plan Template #1







504 Plan Template #2







https://go.learningally.org/wp-content/uploads/2014/02/Dyslexia_The-Ultimate-IEP-presentation.pdf
For more information on IEP goals for dyslexia, view the presentation below:

https://go.learningally.org/wp-content/uploads/2014/02/Dyslexia_The-Ultimate-IEP-presentation.pdf



